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Abstract

This research article is the result of a Project
developed in a private school in Tunja,
Colombia. It aimed at describing the
perceptions of a group of graduates, students,
and their parents about an immersion program,
after having participated in one of them. Four
surveys were applied to four different groups
of participants: parents, graduates, students
who traveled in 2018 and students who
participated in the immersion program in 2019.
After conducting the corresponding analysis,
following the thematic approach, the
perceptions presented by the participants were
grouped into the following categories:
Immersion programs: beyond learning a
language; Knowing me and growing as a
person, and My experience as a base to
strengthen the program and my own school. It
was possible to conclude that he immersion
program had academic and social effects on the
participants. It can be seen as a resource for
learning, practicing, and reinforcing a foreign
language as well as learning about other

cultures.

Keywords: language immersion programs,
language and culture, academic achievement,
language proficiency, cultural identity, program
evaluation.
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Resumen

Este articulo de investigacién es el resultado de
un proyecto desarrollado en un colegio privado
en la ciudad de Tunja, Colombia. Apunt6 a
describir las percepciones que un grupo de
egresados, estudiantes, y sus padres tenfan
sobre un programa de inmersion en el que
participaron. Se aplicaron cuatro encuestas a
cuatro grupos de participantes: padres de
familia, egresados, estudiantes que viajaron en
2018 y estudiantes que participaron en el
programa en 2019. Después de haber hecho el
analisis correspondiente, con base en el
enfoque tematico, las percepciones de los
participantes se agruparon en las siguientes
categorias: Programas de Inmersion: mids alld de
aprender una lengna, Conociéndome y creciendo como
persona y Mi experiencia como base para fortalecer e/
programay mi colegio propio. Fue posible concluir que
el programa de inmersion tuvo efectos académicos y
sociales en los participantes. El programa se puede ver
como un recurso para aprender, practicar y reforzar la
lengua, asi como también para aprender de otras

culturas.

Palabras clave: Programas de inmersion
lingtistica, lengua y cultura, logro académico,
proficiencia lingtistica, identidad cultural y
evaluacion de programa.
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Introduction

Nowadays, learning any additional language is a challenge and a duty that people have if they
want to get better opportunities in the personal, academic and professional fields. However, according
to the EF English Proficiency Index (EF EPI 2023), English holds a unique position in the world, not
only because of the language itself, but because of the number of people who speak it. Authors such as
Rajathurai Nishanthi (2018), Endang Sri Andayani (2022) and Yanidar Nur et al. (2023) refer to the
importance of learning this language due to its undeniable position, importance and necessity. English is
the language of communication, of doing business, of knowing other cultures, and of obtaining
information. As Yanidar Nur et al. (2023) claim, it is considered “as the global lingua franca of this
century” (52).

Colombia cannot isolate itself from this demand and need that has emerged several decades ago.
To be immersed in the phenomenon of globalization is a necessity. That is why the Ministry of Education
(2000) set as a goal to achieve citizens who are able to communicate in English in such a way that the
country could be immersed in universal communication processes, in the global economy and in the
cultural openness with comparable international standards. Over time, this Ministry has launched a series
of educational regulations that aimed at having bilingual people with high quality standards in English
proficiency and that look for favor an updated reality: the coexistence of two or more languages-cultures
in diverse contexts (Cobo et al., 2020).

Despite all the efforts made by the Colombian government to achieve the goals, in terms of
bilingualism, it has not been possible. Giselle Cobo et al. (2020) present a historical journey about the
different bilingual public policies in Colombia, stating that some of them were ambitious. The authors
claim that these regulations did not take into account the reality nor the national context, and especially,
the authors found the lack of a concrete definition of what being bilingualism means and the type of
bilingualism that the Colombian government is looking for. Additionally, these authors explain how some
of these regulations have changed and refer to the National Program of English: Colombia Very Well
2015-2025. According to the authors, this proposal presents great challenges in terms of the levels of
proficiency that students must have at the end of the 11th grade. Official and private institutions in
Colombia must follow each one of the policies established by the Ministry of Education and must point
out to the objectives not only to get Colombia as the best country in education, but also to achieve some

levels in English, according to the program Colombia Bilingtie (Ministerio de Educacién Nacional 2016).
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Despite the fact that students in Colombia study English for at least 11 years, their proficiency
in the language is not at the desired level, especially when considering Colombia’s educational policies.
This assumption could be confirmed by the results of the Prueba Saber 11 and other studies such as the
English Proficiency Index (2023), in which Colombia is in position 75, with a low level of proficiency.
However, schools, especially private ones, have implemented different strategies to achieve the goal of
better results in the learning of a second language. The increase in the number of English classes and the
definition of specific programs such as the Bogota Bilingual Program, have been some of the actions to
highlight.

As a national policy, it must be adopted by all the regions of Colombia. In relation to Tunja, the
Municipal Development Plan 2019-2023 (Alcaldia de Tunja 2020) includes as a goal the number of
institutions that are strengthened in the communicative competence of a second language, without
forgetting that to be able to communicate in a second language, implies not only the mastery of a linguistic
system but the ability to communicate correctly and effectively in a given situation (Jahir Aguirre et al
2024). In this way, another action that can be carried out in the classroom is linguistic immersion.

According to Fred Genesee et al. (1986) immersion programs are developed in elementary
schools where the language of instruction is different from the students’ native language. These authors
emphasize various positive aspects of immersion programs such as the improvement in language skills,
cognitive development, better academic level and love for the other culture. Authors such as Dianne
Burke Moneypenny y Rosalie S. Aldrich (2024) argue that “much of the merit of studying abroad rests in
its classification as a high impact practice” (641). The previous points demonstrate that the benefits of
an immersion program are many and overwhelmingly positive.

As a starting point, it is relevant to perceive immersion programs as a chance that people must
learn or to reinforce a foreign language. These programs were created for various socio-political reasons
and, according to Fred Genesse et al. (1986), they have spread to other countries, different from Canada,
because they have proven to be effective in learning another language in a natural way and because they
are not expensive. According to the same authors, immersion programs originated in Canada in the mid-
00s as a result of the special needs of people learning French. It was a case where a community realized
that the education their children were receiving at school was not sufficient to enable them to
communicate in a second language.

The aforementioned idea reinforces the concern about how to provide students with the
necessaty tools to learn and communicate in a language other than their mother tongue, which is not a
new one. This interest has been addressed in important governmental policies. Many countries in Latin
America have made the effort to design and implement policies and programs aimed at improving
English learning (Cronquist and Fiszbein 2017). Colombia is not the exception. Documents such

as Derechos Bdsicos de Aprendizaje de Inglés Ministerio de Educacion Nacional, 2016), enacted by the Ministry
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of Education, declare the importance of getting a better educated country by implementing programs
such as “Colombia Bilingtie.” This program establishes three strategic projects for competitiveness: the
use of media and new technologies, professional competence, and bilingualism. The Ministry of
Education defines the latter as the improvement of the communicative competences in English as a
foreign language in all educational sectors.

A private Catholic institution in Tunja, Colombia, decided to harness the power of immersion
programs. This decision was inspired by the successful experience of a similar school in Bogota, where
students traveled abroad and had an academic and cultural encounter. Both schools are part of the same
religious community. Tunja is the main city of Boyaca, near Bogota, Colombia. According to the Indice
de Competitividad Departamental (Gobernaciéon de Boyaca 2023), Tunja is consistently ranked among
the top educational institutions in the country. Infobae (2023) reported that this city achieved the best
results in the Saber 11 exam, which was held in 2022. Despite the various efforts made by the schools,
the results in terms of English proficiency are not satisfactory, and as mentioned eatrlier, educational
institutions have been looking for different strategies to improve the English learning opportunities of
the students. One private institution in Tunja started to offer the students the opportunity to travel to
England for an immersion experience.

The focus of this article is to describe the perceptions of a group of graduates, students, and their
parents about an immersion program. The graduates and students participated in a language immersion
program in Eastbourne, England. The program consisted of attending classes in English from 8 to 12
and 2 to 4 times a week. Students studied English (speaking, listening, reading, writing, and grammar)
and history, which were combined with the study of culture and national identity. Physical education and
art were other subjects included in the program. In addition, immersion program participants had the
opportunity to visit museums, shopping malls, parks, and other places where they had to use English to
communicate. Academic activities were combined with cultural experiences to promote cultural exposure
and language learning.

The immersion programs in Tunja School started with two small groups. One of them has the
opportunity to travel to Windsor in Canada, and the other one, to Eastbourne in England. Since the start
of the program in 2012, the number of students who have participated in the programs has varied. The
cost of the immersion activity has been the one of the key factors according to some informal dialogues
the researchers had with some parents.

Since this study focuses on the perceptions of a group of people reveal, it is necessary to
understand what a perception is. According to Nadipuram Ram Prasad (2020), it consists of mental
constructs that result from the integration of sensory information from the five traditional senses (sight,
sound, touch, smell, and taste) and a sixth sense that combines these individual senses. Anders Nes et al.

(2021) state that “perceptions have for example been held to justify beliefs without themselves requiring
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justifications...” (1606). Gilberto Leonardo Oviedo (2004) claims that the perception determines, first, the
input of information and, second, that the information allows the formation of abstractions (judgments,
categories, concepts). The perceptions in this study were taken from the answers that four groups of
participants gave about an immersion program. They made judgments based on what they experienced.
Parents participated in an indirect way because they did not travel but the researchers wanted to know
about their perceptions because they paid for the program and their permission was necessary for children

to travel abroad.

Methodology
This study followed a qualitative approach. Chinyere Ugwu et al. (2023) claim that this type of

research deals with feelings, ideas or experiences and excludes range and frequency. According to the
same authors, “Qualitative research is used to comprehend how individuals perceive their surroundings”
(20). Specifically, the purpose of this study was to analyze the perceptions that participants told to explain
their experiences when participating in an immersion program.

It was also an exploratory and descriptive study. Through four different surveys, applied to four
different groups of people, it was possible to know their perceptions about participating in an immersion
program in England. Four graduates, seventeen students and five parents were involved in order to
investigate the reality they perceived while participating in the immersion program. It was a descriptive
study which highlighted the interpretation of the participants’ perceptions of what they lived in the
immersion program, that is, as a product of their experience.

Before beginning to collect information from the participant group (students, graduates, and
parents), the researchers administered two surveys, one to the principal and the other to the program
cootdinator. The purpose was to determine if they had previously used an instrument to evaluate the
experience. The school director responded that the immersion program was evaluated when the students
came out of the immersion program. However, the results of this evaluation were not found. On the
other hand, the coordinator of the immersion program explained that the objectives of the activity were
to provide students with the opportunity to participate in an English academic and cultural expetience
and to give them the chance to grow in their English level through daily practice with native and non-
native speakers. The coordinator emphasized that the immersion program goes beyond language learning.
He claimed that the program provided opportunities to gain better personal maturity, to be independent
and autonomous in facing different situations in a foreign country, and at the same time to be able to
communicate with people of different nationalities. However, there was no evidence of evaluation from

this side either.
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Based on the previous ideas the research question that guided this study was What do the
perceptions of a group of parents, graduates, and students from a private institution reveal about an
immersion program? In accordance with this question, the following objectives were defined:

e To show the perceptions of a group of parents, graduates, and students from a private institution

about an immersion program in terms of its academic and social impact.
e To know the academic issues that may be affected after participating in an immersion program.

e To analyze the social and cultural impact of an immersion program on students at a private

school in Tunja.

e The sample for this study consisted of five parents, four graduates and seventeen students. They
belonged to a Catholic private institution in Tunja, Colombia. The parents and graduates were
contacted by e-mail, and the students were approached at school. The following table shows the

main characteristics of the participants in the study.

Table 1. Characteristics of participants in the study.

PARENTS | GRADUATES | STUDENTS | TOTAL

Number 5 4 17 26

Female 3 3 13
Gender | Male 2 1 4

14-15 years 9
Age 16 years 5

17 years 3

18 years 4

41-50 years

51-60 years

61-70 years

Source: Researchers’ elaboration.

This information was taken from questions 1 and 2 of each survey. It is important to clarify that
the sample was divided into four groups: parents, graduates, students who traveled in 2018 and students
who participated in the immersion in 2019. For this reason, four separate surveys were applied.

The survey was the instrument used to collect data. Four different surveys were used, one for
each group. This study aimed to collect qualitative data. According to Hamed Taherdoost (2021), “This
type of data answers to ‘how and why’ questions in a research study and mostly covers data regarding
teelings, perceptions, and emotions...” (11). This author defines the survey as a convenient method to

establish feelings, opinions and thoughts. In that vein, Hamed Taherdoost’s (2021) survey definition is
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appropriate for this study because it was designed to describe the perceptions of a group of people about
an immersion program, both academically and socio-culturally.

On the one hand, the surveys were sent to parents and graduates by e-mail. On the other hand,
students who traveled in 2018 and those who traveled in 2019 answered the instruments in the school’s
library. After the sample answered the surveys and they were collected by the researchers, they were
analyzed under the thematic methodology. Muhammad Naeem et al. (2023) claim that this kind of
methodology analyzes qualitative data and has some principles such as coding the data, searching for
themes, refining the themes, and reporting the findings. The following tables present the common
answers reported by participants in the study.

Parent Surveys
Table 2- Main concern of the questions and parents’ answers

MAIN
CONCERN
OF THE ANSWERS
QUESTION
Some parents | To be Economic | To
were worried far issues perform
about... away academi
from ¢ duties
children in the
Colomb
ian
school
Other parents To To be far Econo
were not perform | from mic
wortied academi | children issues
about... c duties
in the
Colombi
an
school
Parents were To Learning To Knowin | To
motivated to know another share, to | g other | strength
allow their other language have lifestyles | en
children to cultures fun and autonom
participate in to learn y and
the immersion responsi
program. .. bility
Parents had Knowin | Provi-ding | Where Whethe | Knowin | Havinga Whether
expecta-tions g if their | their their chi | r g other good their
about children | children Idren children | people organizatio | children
could with were in | who n and could
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adapt to | enriching | were a safe their children’s have
live far expe- able to | place children | accompani | cultural
away riences apply could ment expetien
from what learn ces and
home they had English compare
learned with them
at with
school Colombi
an’s
ones
Positive Children | Children Childre | Childre | Children | Children Children
aspects after continue | strengthen | n talked | ncame | gained were more | hada
their children d ed their about back more outgoing self-
had the practicin | autonomy | their home culture identity
immersion g the interest | more knowled recogniti
experience language in responsi | ge on

continui | ble

ng
studying
or
working
abroad
The aspect that | Personal | Autonomy | Friends
participants of | growth hip with
the immersion people
strengthen the from
most and that other
parents counttie
considered as s
the most
important
Parents would | Their The It It It
recommend th | children | possibility | allowed | helped favored
e program came to visit children | to to learn
because of.. back new places | to know | increase | the
home and to themsel | awarene | language
with know ves, to ss of the | in a real
more different be importa | context
expectati | cultures better nce of
ons people, | learning
about to love another
the their languag
world country | e
(Colom
bia), to
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meet
new
friends
and to

set goals

Source: Researchers’ elaboration.

Survey Applied to Graduates

Table 3. Main concern of the questions and graduates’ answers

MAIN
CONCERN
OF THE ANSWERS
QUESTIO
N

Positive They practiced | They met and | They They
aspects they | English with interacted learned | learned
remember native people with people how to | about other
from the from other handle cultures
expetrience countries money
The aspect To give all the
they would participants

like to change

the chance to

from the live with a host
program family
Program’s It allowed for a | It gave them | It It favored to | It provides It
benefits greater world the allowed | be more many supports
vision opportunity | tolearn | autonomous | opportunitie | the fact
to learn how | howto | and s to improve | of being
to live handle | independent | the listening | exempte
independentl | the .In and speaking | d from
y from their | money | addition, to | skills taking
parents grow as a the first
person levels
of
universit
y English
Improvement | Speaking and
of their listening
language
skills
They would It helps to It contributes | It
recommend | improve their | to their prepare

the program
because of...

language skills,
autonomy,

personal and | s

students

10
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money
management
and
comprehensio
n of other

cultures

professional | for their

growth college
entranc
e exams

Source: Researchers’ elaboration.

Survey Applied to Students Who Participated in the Immersion Program

in 2018

The aim of this survey was specifically to know the academic impact of the immersion program

when they took the Saber 11 exam.

Table 4- Main concern of the questions and answers provided by students who traveled in 2018

the exam because of

immersion program.

MAIN CONCERN OF | ANSWERS

THE QUESTION

Score they got in Saber 11 76/100 80/100 70/100
exam

Their feelings during the Confident

exam

They got good results on The participation in the What they had learnt in

the school and what they
learnt in the immersion

program

The participation in the
immersion program was

useful in the exam because
of

They knew much of the

vocabulary they needed, which

they had learned during the
immersion program

Source: Researchers’ elaboration.

Survey Applied to Students Who Participated in the Immersion Program in 2019

Table 5- Main concern of the questions and answers provided by students who traveled in 2019

MAIN ANSWERS
CONCER

N OF THE

QUESTIO

N

Language In order of preference:
skills they Listening

improved Speaking

during the Writing

program Reading

11
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They They listened to native | It was They took Classes
improved people every day necessaty and | advantage of | and
listening and for living with | what they topics
speaking the English learned in were
because of language on a | the program | dynamic
daily basis
There were | The program motivated | They They liked
changes in to study more understood th | English class
the English e Enla e topics more. They
class when inmersion presented in felt more
they tenfan buena class better, confident
returned to disciplina y and they when they
school from comportamient improved had to speak
the program o- their or work on
due to e Le tomé participation any languag
aprecio y dia c-related
quiero tasks
aprender mas.
The institute | They learned about new | The
fulfilled their | cultures environment
expectations was funny and
because of... cool
The Didactic Dynamic Ludic
methodology
used in the
institute was
The It was motivating due Classes were It was based | There
methodology | to the dynamic nature more on what was a lot
was of the methodology personalized students of
successful actually lived | practice
because of
The More dynamic activities | Teaching not | Teaching by | Topics More
participants just based on | levels based on | conversation
wanted to grammar reality al practices
implement in
their own
school
Some Not having enough Not being able
expectation | money to
and fears communicate
before effectively
traveling
were

12
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Through The features of social Values The language

culture they | groups: traditions,

understood | lifestyles

The Social organization Punctuality Respect Attitudes | Colombians

following are known

themes were for their

found to be warm and

different welcoming

between hospitality,

Colombian which is very

and British different

culture from that of
the UK

Source: Researchers’ elaboration.

Results

Based on the research question, “What do the perceptions of a group of parents, graduates and
students from a private institution reveal about an immersion program?” and after conducting the
corresponding analysis, following the thematic approach, the perceptions presented by the participants
were grouped into the following categories: Immersion programs: beyond learning a langnage; Knowing me and

growing as a person, and My experience as a base to strengthen the program and my own school.

The first category, “Immersion programs: beyond language learning”, is related to participants’
perceptions about language improvement and personal growth. First, participants agree on four key
points: the importance of language practice, the improvement of the listening and speaking skills, the
strong foundation students and graduates have in the school and the understanding that language is part
of a culture. This last idea is settled by Alexandra Baydak et al. (2015) who argue that the idea that language
is the main expression of a nation’s culture is an enduring concept. Second, in the social aspect,
participants agree that the immersion program was relevant to the growth of autonomy, responsibility
and personal improvement. Participants acknowledge that the importance of the immersion program is
not only in terms of how much a person can learn about the language in a classroom setting, but because
of the opportunities it provides to interact with others and to learn about their culture. In the same vein,
the immersion program helps the participants in their personal development and growth. This personal
change can be explained by Gloria Onosu (2021), who refers to “the perspective transformation theory
[that] explains that when people encounter an unfamiliar situation, it pushes them to alter their regular
pattern of thinking, and this experience might lead to the development of new perspectives” (2). For the

participants of the immersion program, living in unfamiliar situations such as being without parents,
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learning how to manage money, and finding the effective ways to communicate with local people, were
some of those the unfamiliar experiences that forced them to change their way of thinking and acting.

On the one hand, the parents of the participants agreed that their main motivation for allowing
their children to participate in the immersion program was to learn about other cultures and to have
enriching experiences. On the other hand, graduates recalled as a positive aspect the opportunity to meet
and interact with people from other countries. Finally, students who participated in 2019 also mentioned
the relevance of culture.

In the academic field, the participants recognize that the immersion program has had a positive
impact in areas such as confidence to take the Saber 11 exam, better understanding of the English classes
in the school, improvement of listening and speaking skills, better performance in English classes. They
also showed an increase in their participation and confidence when they needed to speak. The desire to
continue learning the language was also expressed by some parents who reported that their children had
started listening to more English songs and reading books in the language.

Second category: My experience as a base to strengthen the program and my own school. According to the
students who traveled in 2018 and 2019 the academic benefits were as result of the methodology
implemented in the institute. Most of the students said that the methodology was dynamic and playful
and it led to learning with more motivation. In addition, they mentioned the advantages of having more
personalized classes, taken into account their reality. The continuous practice was another key point
highlighted by students, who also said that it allowed them to have more confidence when they had to
speak.

The previous perceptions allowed the students to suggest that the school in Tunja could consider
having more dynamic classes in English, classifying students according to their language level, teaching
English based on real life and giving more opportunities to practice speaking skills. These new thoughts
were born after encountering different ways of approaching English teaching. The participants found
new points of reference that make them think. In Gloria Onosu’s words: “Whenever a person encounters
a disruptive event, it triggers a transformative learning process and creates a new reference point, which
causes them to reflect on their beliefs, norms, values, ideas, and expectations” (2).

The institute met the expectations of the participants. However, it was very interesting to read
one graduate's suggestion regarding the benefit of living with a family rather than in the institute.
According to Francesca Di Silvio et al. (2014), living with a local host family could be seen as ideal due
to the opportunities to develop different language skills. Learning about a language and about a specific
culture on a daily basis and in authentic situations could be beneficial for second or foreign language

learners in terms of gaining confidence in both linguistic and communicative competences.
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Finally, the third category: Knowing me and others. Because the research question addressed social
concerns, it was possible to demonstrate that the participants' perceptions revealed that the immersion
program had effects in the following areas.

Parents wanted their children to learn more than just a language; they wanted them to learn about
other lives, other cultures, and to think about their future. This means that parents were aware of the
importance of going abroad to learn a language, but also to benefit from other experiences that their
children could bring with them. Returning with different expectations was a prospect mentioned by
graduates when one of them referred to have a wider vision of the world and the comprehension of other
cultures. Students who traveled in 2019 mentioned that the immersion program allowed them to learn
from new cultures. Gloria Onosu (2021) says that “Study Abroad Program (SAP) frequently involves a
cultural immersion experience that purposely exposes students to a cultural environment that is different
from their local community” (1). In this way, students clarified that when they talked about culture, they
meant understanding characteristics, customs and lifestyles. Students were able to interact in a different
context that allowed them to compare their local context with the one in which they lived. That is why
students mentioned the following words for differentiating Colombian culture from British culture: food,
music, punctuality, social organization, cleanliness, and respect. Immersion programs can help
participants identify differences or similarities between their own culture and the host culture. Based on
Wai Meng Chan and Sasiwimol Klayklueng (2021) participants in immersion programs can identify,
analyze, interpret, and evaluate both their own and the host culture through the nature of their
experiences.

Personal growth or development was the other theme the researchers found. Parents credited
the immersion program with increasing their children’s autonomy and responsibility. They would
recommend the program because it allowed their children to know themselves as better human beings.
Tara Williams (2012) claims that “Becoming bilingual leads to new ways of conceptualizing yourself and
others. It expands your worldview, so that you not only know more, you know differently” (12). Students
and graduates who participated in the immersion program acknowledged the benefits beyond the

language itself. The program allowed them to see themselves, others, and the world differently.

Conclusions

Based on the research question, “What do the perceptions of a group of parents, graduates and
students from a private institution reveal about an immersion program?”, it is possible to assert that the
immersion program had academic and social effects on the program participants.

The immersion program can be seen as a resource for learning, practicing, and reinforcing a
foreign language as well as learning about other cultures. Students and graduates said that after
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participating, they noticed a great interest in learning English and they were aware of their improvement
in this language. Being in a place where they had to live or interact with native speakers helped them to
strengthen their listening and speaking skills.

Students and graduates credit the immersion program with their improved academic
performance in the school. Graduates were able to waive the first levels of English when they enrolled
in university. Similarly, students who took the Saber 11 exam claimed that they felt more confident
because of the vocabulary they had learned. The different methods used by the Institute allowed the
participants to learn more about the English language, to reinforce it and to practice it.

In the social aspect, the participants of the immersion program together with the parents said
that they changed in the personal aspect. They learned to live without their parents, they learned how to

manage their time and their money.

Implicaciones éticas
Esta investigacion se desarrollé con menores de edad y en una institucién educativa de caracter privado,

por lo que se pidi6 a los padres de familia y a la Rectora del Colegio, la autorizacién para aplicar las
encuestas. Se les comunicé que las respuestas solo se tomarfan para efectos del estudio.
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