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EFL Teacher Education Proposal Addressed at Pre-Service Teachers

in Paraguay

Abstract

The purpose of this article is to
describe the design process of an
educational proposal for pre-service
teachers of English as a Foreign
Language (EFL). The main objective
was to integrate language learning
with teaching methodology so that
pre-service teachers would be able to
teach English in elementary schools
by the end of their initial teacher
training, This study was conducted
at the Centro Regional de Educacion
Juan E. O’ Leary, at Nivel Formacién
Docente in Concepcion, Paraguay.
The  reflections,
and experiences of the academic

understandings,

community members were examined
through a thematic analysis. The
results of the diagnosis revealed
shortcomings in the current EFL
training program, particularly in its
curricular design. In response, a new
design process was initiated, aimed at
integrating language acquisition and
teaching practices. This was achieved
by increasing face-to-face classroom
training time in the new syllabus,
reconceptualizing teaching content,
and reorienting pedagogical methods.

Keywords: initial teacher education,
curriculum design, EFL, TEYL, loop
input.

Resumen

Elpropésitodeestearticulo es describir
el proceso de disefio de una propuesta
formativa de inglés como lengua
extranjera (EFL) para estudiantes de
formacion inicial docente. El objetivo
principal fue integrar el aprendizaje
del idioma con la metodologia de
enseflanza, capacitando a los maestros
en formacién para ensefiar inglés
en escuelas primarias al finalizar
su formacién inicial docente. Este
estudio se realiz6 en el Centro Regional
de Educacién “Juan E. O’ Leary”,
en el Nivel Formacién Docente en
Concepcion, Paraguay. Las reflexiones,
comprensiones y experiencias de los
miembros de la comunidad académica
fueron examinadas por medio de un
analisis tematico. Los resultados del
diagnodstico  revelaron falencias en
el actual programa de formacion en
EFL, particularmente en su disefio
curricular. En respuesta, se inicié un
nuevo proceso de disefo, dirigido a
integrar la adquisicion del lenguaje y
las practicas de ensefianza. Para ello,
se incremento el tiempo de formacién
presencial en el nuevo silabo, se
reconceptualizaron los contenidos
didicticos y se reorientaron los
métodos pedagdgicos.

Palabras clave: formacién inicial
docente, disefio curricular, inglés
como lengua extranjera, enseflanza
infantil del inglés, loop input.
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Nemombyky

Ko kutia omombe’u tembiapo ombo-
hekokativa’ekue pytagua ne’€ inglés-
pegua fichekombo’e ofieikuave’&va
mbo’ehararakuérape petei mbo’ehao
teta Paraguaipe. Hembipotipe ko
tembiapo oneha’a ombojoaju katu-
pyry inglés fic’eme mbo’epy jepokuaa
ndive, ombokatupyryvo mbo’eha-
rarakuérape ikatu haguaicha ha’ekuéra
ombo’e ingles mbo’ehao primaria-pe
omohu’avo mbo’esyry. Ko tembi-
kuaareka ojejapo Centro Regional de
Educacién “Juan E. O’ Leary”, Nivel
de Formacién Docente Concepcion,
Paraguaipe. Ofiehesa’§ijo hagua may-
mava tapicha remiandu, remiariré ha
rembiasakue ofiembyatyva’ekue ko
tembikuaareka rupive, ojeporu ana-
lisis temdtico. Ipahape ko tembiapo
ohechauka mba’éichapa pytagua ne’€
ingléspegua fiehekombo’e, ofiembo-
guatava ko’aga Paraguaipe, ikangy ha
ofiembohekovai.  Ofiembohoviivo
umi mba’e ikangyva, ofiemyatyrd ha
ofiemombarete inglés fichekombo’e.
Upéicha ofiembojoaju ne’€ jehupyty
ha mbo’epy jepokuaa. Péva ojehupyty
hagua onembohetave fiehekombo’e
aravo petei mbo’esyry pyahdpe, ha
katu ofiemyatyré mbo’esyry mbo’epy
ha ofiemoambue mbo’epy apo.
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Introduction

The ability to communicate in multiple languages is one of the most common
demands of millions of people of all ages around the world today. For various
reasons, ranging from traveling and exploring new cultures to better understanding
or promoting one’s own culture, to accessing new job opportunities, to acquiring
technical and scientific knowledge, the interest in learning languages, particularly
English, has surged and become a global phenomenon. The status of English as
a lingua franca has reinforced the idea that learning is linked to better access to
opportunities, allowing speakers to enjoy the benefits of globalization in terms of
wealth, prestige, and social mobility. This perception has fueled the development
of initiatives for teaching English as a foreign language in nearly every part of the
world.

Latin America has not been an exception to this trend. Since the end of World
War II, under the influence of the United States and Great Britain, various English
as a Foreign Language (EFL) training programs have been implemented across
the region. More recently, since the 1990s, at least ten countries in the region
have introduced bilingual plans and programs, driven by government efforts to
incorporate English into the educational system from the early grades of basic
schooling (Cronquist & Fiszbein, 2017). Despite significant investments, these
initiatives have not yielded the expected learning outcomes. Most of them, except
for those applied in Costa Rica, Colombia, Chile, and Uruguay, have been largely
dismantled.

In Paraguay, unlike in the rest of Latin America, the incorporation of English as
a foreign language into the educational system is much more recent. Since 2013,
when the Paraguayan Ministry of Education and Science (henceforth MEC) began
gradually introducing English from preschool through secondary education, the
initiative has faced similar challenges to those encountered in other countries in
the region. The lack of contextualization in educational proposals, the scarcity
of qualified teachers and material resources, frequent shifts in language policy
priorities and the concentration of the best language teacher education programs
in only certain regions of the country have hindered the initiative’s success.

Despite the challenges and limitations posed by Paraguay’s unique linguistic
context, the need to provide English learning opportunities for students of
all ages remains. In response, the Ministry of Education and Sciences initiated
a curricular reform of teacher education in 2019. One of its strategic actions
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includes integrating English language learning into the initial training of future
teachers. The goal of this initiative is to equip teachers with strong communicative
competence in English, enabling them to teach the language to primary school
students effectively, once they enter professional teaching career (MEC, 2019).

However, four years after the Nueva Formacion Docente reform implementation,
English teaching in initial teacher education has not yielded the expected results.
Members of the academic community at Centro Regional de Educacién Juan E.
O’ Leary in Concepcion, Paraguay, have expressed dissatisfaction with the current
English language training program for pre-service teachers. This dissatisfaction
has created an urgent need to propose changes to the original design through a
process of diagnosis and curricular redesign.

In this context, the needs analysis process was initiated by problematizing the
situation, identifying the population of the study, and designing and validating a
set of data collection instruments. These tools aimed to capture the reflections,
understandings, and experiences of students, trainers, coordinators, and graduates
involved in the implementation of the program called English Workshop, which is
part of the initial teacher education for primary school. The data collected during
the diagnostic phase provided key insights that helped identify the areas of the
training program to focus on during the subsequent curricular design phase.

Finally, a new curricular design for the English Workshop in initial teacher training
has been developed to address the weaknesses of the original program and meet
the demands of the academic community at this teacher-training center. This
revised curriculum focuses on three key areas: enhancing in-person instruction,
contextualizing teaching content, and reformulating the methodology.

The development of a training program that integrates the learning of English as a
foreign language and the methodology for teaching it to future teachers is essential
in a context rich in sociocultural and linguistic diversity. In Paraguay, speakers of
the national languages —Guarani and Spanish— coexist alongside indigenous
languages and foreign languages like English and Portuguese. This need arises for
several reasons. Firstly, there is a gap in the training of English language teachers
for primary education. Since university-level training programs are unavailable in
the region, this proposal would make a significant contribution toward closing the
gap between the number of qualified English teachers and the vacancies in schools
in northern Paraguay.
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Moreover, this teacher education proposal goes beyond being merely an
English course for future teachers. It aims to “engage with the socioeconomic and
political struggles” of the non-native English-speaking student population at this
teacher education center (Granados Beltran, 2018, p. 38). In other words, learning
a foreign language like English provides students in initial teacher training with
an opportunity for self-expression, allowing them to engage with the wider world
from their own perspective (Acosta Padron, 2018 falta la cita en REFERENCIAS).
Additionally, the proposal aligns with Goal 4 of the Sustainable Development
Goals (SDGs), which seeks to “ensure inclusive and equitable quality education
and promote lifelong learning opportunities for all” (UNESCO, 2017, p. 7).

The community of practice at the Centro Regional de Educacion Juan E. O’Leary
in Concepcidn can benefit from a teacher education proposal specifically designed
for the linguistic needs and realities of the population of this center. In that sense,
this teacher education proposal is aimed at trainee teachers to ensure that by
the end of their program they will be competent users of the English language,
capable of expressing themselves, share their culture and teach it to primary school

children using both English and the official languages.

Finally, in response to the limitations of the 2019 curriculum —designed from
a decontextualized, homogeneous, and methodologically vague framework that
prioritized instruction over language acquisition— a new curriculum is being
proposed. This updated design is shaped by the real training needs of both
students and educators, aiming to break free from the prescriptive tradition that
has long defined English as a foreign language programs in Paraguay. Unlike its
predecessor, this new teacher education proposal fosters the development of an
authentic curriculum, created collaboratively by and for pre-service teachers.

Context and Participants

The northern region of Paraguay, home to the Department of Concepcion, falls
within the area of influence of the Centro Regional de Educacion Juan E. O’Leary.
Since 1968, the Center has been offering both initial and continuing teacher
education programs. Located in Concepcion, 458 km from Asuncioén, the center
serves approximately one thousand students from various parts of Concepcion
as well as from the neighboring departments of San Pedro, Alto Paraguay, and
Amambay. Of this student population, 213 are enrolled in initial teacher education
programs: Basic School Education (primary education), Mathematics, and Natural
Sciences. These students are the primary targets of this teacher education strategy
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for developing communicative competencies in EFL, implemented as part of the
New Teacher Education for Paraguay curricular reform (MEC, 2019), which is
currently being carried out at this center.

In this context, the curricula mandate the completion of a series of courses titled
English Workshop 1, 11, 111, 11/, and 17, which are taught from the second through
the sixth semester. Each course follows a hybrid format, with a total of 58 hours
per semester. This includes 18 hours of in-person workshops focused on teaching
methodology, and 40 hours of distance learning dedicated to enhancing English
proficiency. What was initially planned as a workshop has instead become weekly
one-hour classes accompanied by two and a half hours of independent work.
This shift has placed the teacher education program in a situation where it relies
heavily on the tutor’s ability to provide follow-up and support through non-face-
to-face methods. Similarly, the activities and teaching materials must be adapted for
a hybrid-learning model, which is challenging to implement given the contextual
constraints.

More specifically, English learning within the initial teacher education programs at
this center faces several challenges, the most pressing of which is the urgent need
to revise the curriculum. There is a clear disconnect between the curriculum’s aim
to be socio-constructivist and the outdated conditions and resources under which
it is being implemented, reminiscent of more traditional, outdated teacher training
practices. The teacher education curriculum can no longer ignore the profile and
needs of future educators, nor the realities of the schools where they are expected
to teach (Freeman, 2009).

Current Perspectives on Initial Teacher Education

In recent decades, social demands have emerged worldwide, reflecting significant
dissatisfaction with initial teacher training or education. According to Vaillant and
Marcelo (2015), criticisms focus on the increasing bureaucratization of training,
the persistent gap between theory and practice, the fragmentation of imparted
knowledge, and the weak connection between academic training and practical
application. Similarly, Bruns and Luque (2014) offer strong critiques, specifically
targeting the initial training of teachers in Latin America. They highlight the low
average quality of teachers in Latin America and the Caribbean as a key factor
hindering educational progress in the region.
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Berliner (2000) suggests that much of the current situation is due to the limited
perspective on the impact of initial training-education on teacher quality. For
too long —and even today— prejudices persist, such as the belief that there are
no universal principles in teaching or that teaching is easy and simply requires
knowledge of the subject matter. In this context, several authors agree that
insufficient attention has been given to the developmental aspects of learning to
teach, both during initial training-education and through continuing education
(Berliner, 2000; Diaz Maggioli, 2012; Vaillant & Marcelo, 2015; Freeman, 2016).

Over time, the role of the teacher of teachers (ToT) has evolved from a passive
process of transmitting fixed knowledge to a more reflective and dynamic approach
to teacher education. This process is now seen as a participatory and continuous
process in which all participants are regarded as contributors to knowledge.
Consequently, the responsibilities of ToT have grown to include the design and
development of curricula aimed at fostering teaching skills, progressively aligned
with the demands of contemporary professional practice (Dfaz Maggioli, 2012;
Vaillant & Marcelo, 2015).

Regarding the components a teacher education curriculum should include, various
perspectives highlight elements such as clearly defined training objectives, the
development of teaching competencies, reflective practice both during and after
action, and the cultivation of adaptive skills to meet the needs of a society that
demands a learning-focused education. These elements are emphasized by multiple
scholars (Landsheere, 1985; McNamara & Desforges, 1978; Edmundson, 1990;
Braslavsky, 2002; Bredeson, 2002).

Vaillant (2005) stresses the need to reimagine teacher-training programs by
considering both formal learning environments and informal contexts where
training occurs. He argues that there is a disconnect between teacher education
programs and the practical needs of schools, making it essential to place greater
emphasis on learning through practice. Additionally, Vaillant questions the
traditional approach to teacher education, which often relies predominantly on
theoretical knowledge, resulting in a noticeable disconnection from the realities of
professional teaching,

Finally, Korthagen et al. (2000) argue that a successful initial teacher education
program should embody seven essential characteristics: a focus on learning
through experience and constructing professional knowledge, an understanding of
knowledge as continuously evolving, a shift in focus from curriculum content to the
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learners themselves, the promotion of trainee-led research, collaboration to break
the isolation often associated with teaching, meaningful partnerships with schools,
and the role of the teacher educator as a central model for aspiring teachers.

Current Perspectives on Curriculum and Course Design

Towards the end of the last century, curriculum and course design was shaped by the
work of a diverse group of specialists who set key trends in the field. These experts
developed frameworks that conceptualized the design process as the realization
of training proposals by assembling various components and sub-processes. This
approach helped organize and clarify what had previously been a complex task, one
that was largely handled by specialists alone (Dubin & Olshtain, 1986; Hutchinson &
Waters, 1987; Johnson, 1989; Nunan, 1989; Richards, 1990; White, 1988).

Building on the contributions of the aforementioned authors, Graves (2000)
views curriculum design as the outcome of a reflective and organizational process
through which a training proposal is developed. Rather than being a straightforward
effort of technical systematization —often how it is characterized— course design
is a complex and sometimes chaotic journey marked by progress, setbacks, and
decision-making in response to the intricacies of reality. Consequently, a syllabus,
along with all its components, serves as a roadmap resulting from a process of
problematization, reflection, and conceptualization related to classroom practice
(Graves and Xu, 2000).

Figure 1. Framework for course development

assessing needs
fi

conceptualizing ormulating goals
content / and objectives
COURSE l

organizing

the course DESIGN developing
\ materials
designing an /

assessment plan
defining the context articulating beliefs

Source: based on Graves (2000).
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Graves (2000) describes a circular design process characterized by the absence
of hierarchies and a predetermined sequence, allowing designers to start at any
point based on their understanding of the context and learners. He emphasizes the
importance of problematizing the situation to identify challenges from a reflective
perspective, which Zeichner (1996) defines as examining and confronting these
challenges. Additionally, Graves highlights the systematic nature of this design
approach, where all components are interdependent; modifying any element
affects the entire system. For example, setting objectives influences the selection
of content, which then impacts the design of assessment tools and procedures.

On the other hand, Wiggins and McTighe (2007), cited in Diaz Maggioli (2012),
propose a design model that emphasizes a deep understanding of what learners
will learn during the training process to be conceived. Unlike that proposed by
Graves (2000), this approach, known as inverted design, proposes to start at the
end of the curriculum design process in order to develop it retrospectively. With
the end in mind, a roadmap is drawn up linking the destination, i.e. the goals and
objectives of the program, with the starting point determined by the needs that
emerge from the diagnostic process.

Finally, if we assume that true learning only occurs through deep understanding
_when pre-service teachers fully understand what they must do to continue learning
(Wiggins & McTighe, 2007)L] it is reasonable to conclude that such understanding
is more likely to be fostered in environments that promote meaningful, experiential
learning, Activities that engage participants in situations in which “the process
is the content itself” (Woodward, 1988, p. 28) are particularly effective. In this
context, the loop-input technique, which provides hands-on learning experiences
by allowing teachers-in-training to experience the content as learners while
mastering the didactic strategies necessary to teach it, has emerged as a valuable
alternative in teacher education.

Towards an Eclectic Model in pre-service Teacher Education

The essential aspects of preservice teacher education continue to be the subject
of ongoing discussions among researchers and educators. In this sense, the
contributions coming from the field of research and practice are so wide and varied
in contrast to the increasingly reduced and specific teacher training programs.
According to Cardenas Ramos (2009), this situation highlights the need to offer
training, education, and professional development proposals that combine varied,
eclectic and complementary elements from multiple models, in accordance with
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the diversity of existing practice contexts and the accelerated production of new
knowledge in the field of foreign language training;

Similarly, designing a curriculum, course, or didactic unit requires constructing a
cohesive framework that integrates elements from various perspectives. As Diaz
Maggioli (2012) suggests, these elements must be organized to align with the goals,
objectives, resources, and limitations of the specific context or target population.
As noted by Wiggins and McTighe (2007), once the learning pathway is established
—connecting the learning goals to the learners’ starting point— the next step is
to select the essential components that will guide students from one point to the
other.

According to Cardenas Ramos (2009), a well-contextualized and thoughtfully
problematized teacher education proposal should integrate elements from various
teacher training models and traditions to leverage their strengths fully. In this way,
methods such as microteaching, the competency-based approach, communicative
skills development, and non-directed intervention can coexist alongside more
innovative strategies like backward design and Loop Input. Careful planning that
incorporates these diverse approaches, all geared toward the goal of developing
skilled, motivated teachers, ensures that they are not only equipped to foster
student learning but are also driven to expand their own professional horizons.

Method

This research involves the implementation of a diagnostic inquiry as the foundation
for designing a teacher education curriculum. Mari Molla (2001) defines diagnostic
research as “a process of inquiry that examines the entirety of subjects or entities in
their complexity, considering their overall situation, and necessarily incorporating
an educational intervention aimed at improvement” (p. 201). Similarly, Graves
(1996) defines curriculum design —specifically for teacher training in English as a
foreign language— as a contextualized, non-linear process that takes place within
a specific time and setting, involving a particular group of individuals.

In this context, drawing on the frameworks of Arriaga Hernandez (2015) and
Berwick (1989), and primarily on the contributions of Graves (2000), this research
aimed to design a new curriculum that integrates English language learning with
teaching methodology for primary education. The study was conducted in two
stages: a diagnostic phase and a design phase. Each stage involved a seven-phase

 —
Wilson Ruben Orrego Bogado 11




EFL Teacher Education Proposal Addressed at Pre-Service Teachers

in Paraguay

research design, which included problematizing the situation under study, defining
the target population, designing data collection instruments, gathering data from
the participants, and analyzing it through thematic analysis (Braun and Clarke,
20006). This process allowed for identifying key issues in the original training
proposal, which ultimately prompted the research.

The diagnostic stage starts with the problematization of the situation that emerges
from my own reflections, those of other EFL ToT colleagues and students of
this teacher education center about the EFL teacher education program aimed at
pre-service teachers that has been implemented in this center since 2020. After
about four years of implementation of the aforementioned program all the actors
involved have been dissatisfied with the design proposed by the MEC and the
learning outcomes.

The research was subsequently narrowed to focus on the primary education
teacher-training course, which currently has 124 enrolled students at various stages
of the program. A random sample of 30 students was selected for the study.
Following Graves’” (2000) recommendation to gather information from multiple
sources and not rely solely on students, the pool of informants was expanded.
This included two English ToT, two academic coordinators, two graduates of the
teacher- training program, and three teachers from the Escuela de Aplicacion CRE
where the students conduct their supervised professional practice.

Figure 2. Data collection instruments

SURVEY INTERVIEW

FOCUS GROUP
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Finally, the data collection instruments to be applied were defined: a student survey,
interviews with ToT, coordinators and graduates of the teacher-training course
studied and a focus group among informants from the teacher training-education
center and the Escuela de Aplicacion CRE. All these instruments were designed in
order to triangulate the information obtained and submit it to Braun and Clarke’s
(2000) thematic analysis process, which was expected to identify the aspects of the
curriculum that should be the object of interventions in the design phase.

Teacher Training-
Education Needs \

/

Continuing
training-education
needs
Initial training-
education needs
English language Curriculum design l
didactics learning \ i
- English
p— language
T learning
Collective LOOP INPUT
appraisal of the

proposal Teacher Training-

Education

/ Learning
dispositions
/ Proposal
Resources t
Previous learning
\ Training- / experiences
Education Context

The findings from the diagnostic phase revealed three key issues in the current
English program for elementary school teachers at this teacher education center,
which informed the subsequent design stage. Based on the data collected from the
target population and its analysis, the identified needs were effectively linked to
the training-education context, language learning, and teaching methodology. This
process enabled a clear identification of the curricular elements that needed to be
addressed in the design phase, ensuring a more targeted and effective curriculum
development.

A New EFL Teacher Education Proposal Addressed at Pre-service
Teachers

Based on the findings from the diagnostic process conducted on the EFL teacher
education program at the Centro Regional de Educacion Juan E. O’Leary, a decision
was made to propose an alternative design to the current curriculum. The proposal
presented in this section is informed by the voices of the academic community,
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where the teaching of English to pre-service teachers has been implemented since
2020. Through consultations during this research, several weaknesses in the original
program were identified, highlighting needs arising from the training context, the
instructional methods, and the limited learning outcomes in the target language.

Additionally, this initiative to review and adjust the curriculum is grounded in the
premise that all members of the academic community play a role in designing
training proposals. As Wiggins and McTighe (2007), cited by Diaz Maggioli
(2012), emphasize, a core task of teaching is the design of curricula and learning
experiences that lead to meaningful learning, In this regard, educators are also
responsible for developing tools to assess student and contextual needs, ensuring
that the goals they set are realistic and achievable. Moreover, the open nature of
the Nueva Formacion Docente para el Paragnay curriculum, implemented since 2020,
grants the academic community the authority to review and, if necessary, adjust
the curriculum within the local institutional framework.

Figure 4. Key aspects of the new curriculum

Face-to-face
classroom training
time in the new

syllabus

/ \

Reorienting - Reconceptualizing
pedagogical methods teaching content

Following Graves (2000), the design of this teacher education proposal is a grounded
process shaped by the specific context of needs, a defined timeframe, and the insights
of those involved in its creation. In this sense, the new curriculum aims to address the
weaknesses identified during the diagnostic phase. As a result, the proposed syllabus
includes extending the duration of face-to-face workshops, reconceptualizing the
learning content, and reorienting the teaching methodology to better align with the
needs and demands of the informants from this teacher-training center.
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The English Workshop course is designed to support pre-service teachers, from the
second to sixth semester of the primary education teacher training program, in
exploring innovative methods for learning English as a Foreign Language (EFL) at
levels Al to B1 of the CEFR. By the end of the course, participants are expected to
have developed the ability to understand and use a range of expressions in the target
language, enabling them to communicate effectively in most everyday situations.
Additionally, the course provides both theoretical and practical knowledge of
Teaching English to Young Learners (TEYL) methodologies, preparing participants
to introduce the target language in their communities’ primary schools.

This teacher education proposal is grounded in the communicative approach,
viewed through a sociocultural lens that emphasizes the construction of teaching
knowledge via experience and the mediation of ToT and trainees within a
community of practice (Diaz Maggioli, 2012; Freeman, 2016). The communicative
approach provides a didactic framework for learning the target language, focusing
on the development of comprehension and the production of speech for
effective communication in the participants’ immediate context. Meanwhile, the
sociocultural approach introduces a mediation framework, where the professional
knowledge presented in the course is internalized as a psychological tool. From
this perspective, teacher learning is seen as a transformative process, mediated by
cultural artifacts that move knowledge between social and psychological realms.

Figure 5. English Workshop Syllabus

5 semesters

40 teaching units
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The additional objective of the course is to unite the content taught with the
learning process in a theoretical-practical reflection loop that allows participants
to experience the learning proposal as if they were elementary school students
and at the same time examine the didactic proposal as teachers who learn to gain
competencies to make pedagogical decisions thinking about their own students
(Woodward, 1991). Finally, the course has a duration of 58 hours, distributed in
three and half hours per week, divided into approximately 8 units to be developed
during the 17 weeks of each of the five semesters in which it will be implemented.

Conclusions

Contrary to the common belief that curriculum design is solely the domain of
experts, this research aimed to involve members of a teacher education center
in Paraguay in the development of a teacher education proposal for learning and
teaching English as a Foreign Language (EFL). By engaging these participants
in the design process, the proposal reflects their unique experiences, values, and
knowledge, and ensures that the approach meets with the needs of this academic
community.

First of all, a process of problematization of initial teacher education in EFL
within the scope of the institutional curriculum was initiated, from which the main
question emerged, i.e., how to integrate the learning of the target language together
with the didactics for teaching it in primary education in a new teacher training-
education proposal. However, the design of a new teacher education proposal
raises two other questions: on the one hand, what kind of formation needs should
it address, and on the other hand, what elements should it incorporate to meet the
needs identified in the training context.

Once the formative context was delimited, as Graves (2000) refers, a process of
construction of the English language training-education proposal was carried out
from the inside out, gathering the voices of the academic community about the
situation, and from the outside in, putting into perspective those subjective visions
of the community concerned with a broad and eclectic framework of theories
about foreign language teacher education. During this phase, the research actions
made it possible to articulate the beliefs about English language learning of the
informants and to build a deeper framework of understanding of a context from
which the training needs to be addressed during the design of the proposal emerge.

e ——
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This research collects a broad range of education needs, including increased face-
to-face learning time, greater support and scaffolding, better contextualization of
content, and a focus on oral expression in the target language —emphasizing the
principle of ‘learning to speak English by speaking’ Additionally, the academic
community supports the development of training-education actions for pre-
service teachers to learn the didactics of English to young learners.

These demands from the academic community highlight the need for a new and
more suitable training proposal. However, as Vaillant and Marcelo (2015) caution,
the notion of ‘adequate training’ can mistakenly suggest that there is only one
correct way to teach, learn, or educate teachers. Similarly, Korthagen et al. (2000)
argue that the most effective initial teacher education programs, despite their
differences, share certain common characteristics: experiential learning, viewing
knowledge as a continuously evolving construct, focusing on the needs of students,
promoting research, collaboratively building professional knowledge, fostering
strong connections with schools, and emphasizing the role of the ToT as a model
for pre-service teachers to follow

Therefore, a suitable proposal that responds to the needs of these pre-service
teachers must adopt an eclectic framework that is nourished by the field of
the English teaching to young learners, taking diverse elements from multiple
theoretical perspectives but retaining the attributes cited by Korthagen (2000). In
this sense, one of the key elements of the formative proposal in EFL. should
be the reflection in and on what is done in the sessions in the target language
(Schon, 1983). The objective of opening spaces for reflection and methodological
analysis on the didactic experiences implemented during the sessions, beyond the
development of communicative competencies, is that the students gain expertise
in the methodology experienced for making informed pedagogical decisions as
teachers in a real context.

The key element that emerges in response to the central question, linking the
learning content with the teaching process, is the integration of language workshop
methodology with Tessa Woodward’s (1991) loop input model. Thus, the most
significant contribution of this research was not merely increasing face-to-face
teaching hours from one to three per week, nor eliminating decontextualized
content for pre-service teachers, nor even shifting the focus of workshops to oral
expression. Instead, it was the intentional inclusion of reflective spaces within
the sessions, where students engage both as elementary school learners and as
prospective teachers. This dual perspective allows them to experience the lessons
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from a learner’s viewpoint while simultaneously reflecting, discussing, and making
informed decisions about the teaching process as future educators.

Finally, beyond the formal characteristics and elements of this teacher education
proposal —designed to integrate EFL learning with the methodology for teaching
it to primary school children— this research demonstrated the feasibility of
uniting diverse perspectives, expectations, and capabilities within a community of
practice. It showed that by collaboratively addressing a shared problem, meaningful
improvement initiatives can emerge directly from the community’s needs and take
shape through active, engaged participation.
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